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or as a blocked schedule where students get two periods instead of one (Chait, Muller, 
Goldware, & Housman, 2007; Nomi & Allensworth, 2009; Oakes & Wells, 2002). Use 
of the double-dose method as a district-wide policy for high school algebra has resulted 
in more challenging coursework, higher teacher expectations, and improvement in alge-
bra test scores (Nomi & Allensworth, 2009). However, this strategy may not be effective  
for students with the lowest skills, such as those who receive special education services 
(Nomi & Allensworth, 2009).

Educators also should be aware that there may be some disadvantages of detrack-
ing in urban schools. Research generally has found negative effects of detracking for 
high-achieving minority students (Gamoran & Weinstein, 1998; Rosenbaum, 1999; Rubin, 
2008). Detracking may be difficult to implement successfully in urban schools because 
low-achieving students greatly outnumber high-achieving students, making mixed ability 
classes less challenging. High achieving students also may not have adequate academic 
support outside of school (Gamoran, 2010).

Using Cooperative Learning Effectively
In general, cooperative learning is misused when tasks given to groups are not well struc-
tured or when teachers group students out of convenience without ensuring that all ele-
ments of cooperative learning have been met (Gillies, 2003; Marzano et al., 2005). 
Students will not benefit from a cooperative activity if they are not given specific guidance 
about the objectives of the lesson and about the expectations for individual contributions 
and the end product. Also, cooperative learning can be overused when students spend 
most of their instructional time in groups, with little time to independently work on and 
demonstrate their new knowledge and skills (Marzano et al., 2005). Research on cooper-
ative learning has yielded several guidelines that teachers can use to help them effectively 
implement this approach (Johnson & Johnson, 1986).

Preparing students for a cooperative activity. When preparing students for a cooper-
ative task, specify the academic and interpersonal objectives for the lesson so students 
are aware of the goals of the task. Teachers often fail to inform students of the collabora-
tive skills needed to work successfully in their groups. They may also incorrectly assume 
that students have the requisite social skills for effectively working with peers (Ladd  
et al., 2013). Teachers also need to clearly explain positive interdependence to students so 
they understand that they must work together to achieve success. Teachers can also help 
groups function effectively during a cooperative activity by:

Differentiated 
instruction and 
culturally responsive 
pedagogy: See Module 18

FIGURE 19.2	 Interpersonal Objectives. Teachers need to state interpersonal 

objectives to foster cooperative learning, as shown here in this PowerPoint slide.

For this activity, all group members will need to

•	 Listen attentively

•	 State ideas clearly

•	 Take turns

•	 Give constructive criticism

•	 Clarify what others are saying

•	 Clarify your own understanding
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